






































 

 BDO CHRISTCHURCH 
 

 
INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF DIAMOND HARBOUR SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Diamond Harbour School (the School). The Auditor-General has 
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch, to carry out the 
audit of the financial statements of the School on his behalf. 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the 
statement of financial position as at 31 December 2023, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Qualified opinion 
 
In our opinion, except for the matter described in the Basis for our qualified opinion section of our 
report, the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 30 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our qualified opinion is explained below. In addition, we outline the responsibilities of 
the Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our qualified opinion - provision for cyclical maintenance 
 
The School has an obligation to the Ministry of Education to keep the land and buildings in good order 
and repair. However, the Board has not recorded a provision for cyclical maintenance. This is a 
departure from PBE IPSAS 19: Provisions, contingent assets and contingent liabilities, which requires 
a provision to be recorded where there is a present obligation that will need to be settled and this 
can be reliably estimated. The board has not calculated the financial effect of this departure from 
PBE IPSAS 19. 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 
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• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility,  Members of the Board Listing, Statement of Variance, Kiwisport Statement, Report 
on how the school has given effect to Te Tiriti o Waitangi, and the Report on Compliance with 
Employment Policies, but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 

Warren Johnstone,  
BDO Christchurch  
On behalf of the Auditor-General 
Christchurch, New Zealand 



Statement of variance: progress against targets: Diamond Harbour School

Baseline data:
● Middle school students (year 3 - 6):

○ One ākonga in the area of pānui
○ Four ākonga in the area of tuhituhi (One ākonga left during the year)
○ Four ākonga in the area of pāngarau (One ākonga left during the year)

● Senior school students (year 7 -8):
○ One ākonga in the area of pānui
○ One ākonga in the area of tuhituhi
○ One ākonga in the area of pāngarau

Note: Some children are represented more than once by being in more than one group. Thereby the numbers below do not equal the number of students
across the curriculum areas.

Ethnicity of target group Māori Pasifika NZE ESOL Other Total

6 0 0 0 0 6

Gender of target group Male Female Other Total

1 5 6

Actions What did we achieve Evidence Reasons for variance Where to next

Culturally responsive contexts
used where appropriate
especially in regard to Storytelling

Students made accelerated
progress.
Students showed greater
engagement especially with
writing.

Assessment data
Student voice

Culturally responsive
contexts were effective.

Continue storytelling



Monitoring students closely each
team

Students made accelerated
progress

Assessment data
Student voice

Monitoring was effective and
needs to be ongoing

Continue close termly monitoring

Structured approach to literacy
used

Students were a lot more
confident in literacy. Gaps
were identified with literacy
and targeted teaching was
implemented.

Assessment data
Student voice

Effective - and moving to
school-wide approach in
2024

School wide development of
structured approach to literacy

Individual support as required Strong progress supported
by daily individualised
sessions

Assessment data
Teacher reflection

Individualised support
provided timely support as
necessary

Greater use of te reo in
classroom

Students made accelerated
progress

Assessment data
Teacher reflection

Assists in cultural
responsiveness

Continue teacher PLD in te reo

Kahui Ako Strategic Goal
Improve student achievement in areas of Literacy and Mathematics

School Strategic Goal
Students will develop the knowledge, skills and behaviours necessary to achieve their potential in all areas (academic, sporting, cultural, creative, social

and emotional, character)

Annual objective:
Increase the number of children achieving at their expected level

Specific annual target:
To accelerate the progress of girls in pāngarau.

At the end of the year these students will be achieving at their expected level.



Baseline data:
● Four Year 2 girls
● One Year 3 girls
● Two Year 4 girls
● Three Year 6 girls (one left during the year)
● Two Year 7 girls
● Two Year 8 girls

Ethnicity of target group NZE Māori Pasifika Other Total

8 4 0 1 13

Actions What did we achieve Evidence Reasons for variance Where to next

Monitoring students closely each
team

The majority of students
made accelerated progress

Assessment data
Student voice

Two students were impacted
by poor attendance. One of
these students has moved to
Australia. The other we
continue to monitor for
attendance.

Continue close termly monitoring

Focus on a growth mindset in
mathematics with a strong focus
on maths being something that
can be learned if focused on,
rather than something that is a
‘natural’ skill set.

Girls developed persistence
in mathematics, and
approached mathematics
with a more positive attitude

Assessment data
Student voice

Continue to foster growth mindset

Individual support as required
with identification of gaps and
small group targeted teaching

Targeted teaching helped
students to develop
confidence and this
transferred to other areas of
mathematics.

Assessment data
Teacher reflection

Continue with targeted teaching

Access Programmes for students -
ALiM to support small group targeted
teaching

Problem solving contexts of
interest to girls (while avoiding
‘girlifying’ maths)

Greater interest in maths for
girls.

Student voice Continue to ensure problem solving
contexts are diverse to cater for all
students.



End of year 2023 - Whole School Summary

WB = Well Below Expected Level, B = Below Expected Level, A = At Expected Level, Ab =
Above Expected Level, WAb = Well Above Expected Level

Reading

Reading (Number)
Reading WB B A Ab WAb

Number B G B G B G B G B G

Year 1 0 0 0 0 11 9 0 2 0 0 22

Year 2 0 0 2 4 5 0 0 0 0 11

Year 3 0 0 2 1 8 3 2 2 1 3 22

Year 4 0 0 0 0 4 1 2 4 3 2 16

Year 5 0 0 0 1 1 0 2 2 1 1 8

Year 6 0 0 1 0 3 4 1 2 1 3 15

Year 7 0 0 1 1 2 1 0 2 0 1 8

Year 8 0 0 0 1 0 1 1 2 1 1 7

0 0 6 4 33 24 8 16 7 11 109

Reading (Percentage)
Reading WB B A Ab WAb

Percent
age B G B G B G B G B G

Year 1 0.0 0.0 0.0 0.0 50.0 40.9 0.0 9.1 0.0 0.0 100

Year 2 0.0 0.0 18.2 0.0 36.4 45.5 0.0 0.0 0.0 0.0 100

Year 3 0.0 0.0 9.1 4.5 36.4 13.6 9.1 9.1 4.5 13.6 100

Year 4 0.0 0.0 0.0 0.0 25.0 6.3 12.5 25.0 18.8 12.5 100

Year 5 0.0 0.0 0.0 12.5 12.5 0.0 25.0 25.0 12.5 12.5 100

Year 6 0.0 0.0 6.7 0.0 20.0 26.7 6.7 13.3 6.7 20.0 100

Year 7 0.0 0.0 12.5 12.5 25.0 12.5 0.0 25.0 0.0 12.5 100.0

Year 8 0.0 0.0 0.0 14.3 0.0 14.3 14.3 28.6 14.3 14.3 100.0

0.0% 0.0% 5.5% 3.7% 30.3% 22.0% 7.3% 14.7% 6.4% 10.1%
100.0

%

Reading (Ethnicity and Gender)

Reading
Well below Below At Above Well above

Tot
al 109



Number % Number % Number % Number % Number %

All students 0.0% 10 9.17% 57 52.29% 24 22.02% 18 16.51% 109 100.0%

Māori (21) 3 14.29% 13 61.90% 5 23.81% 0 0.00% 21 100.0%

European
(+other) (88) 0.0% 7 7.95% 44 50.00% 19 21.59% 18 20.45% 88 100.0%

Male (56) 6 10.71% 30 53.57% 10 17.86% 10 17.86% 56 100.0%

Female (53) 4 7.55% 25 47.17% 16 30.19% 8 15.09% 53 100.0%

Reading (Summary)
Below At Above A&A

1 17 5 22 Number

77.3 22.7 100.0 Percentage

2 2 9 0 9 Number

18.2 81.8 0.0 82 Percentage

3 3 11 8 19 Number

13.6 50.0 36.4 86.4 Percentage

4 6 10 16 Number

37.5 62.5 100.0 Percentage

5 1 1 6 7 Number

12.5 12.5 75.0 88 Percentage

6 1 7 7 14 Number

6.7 46.7 46.7 93.3 Percentage

7 2 3 3 6.00 Number

25.0 37.5 37.5 75 Percentage

8 1 1 5 6 Number

14.3 14.3 71.4 85.7 Percentage

Total 10 55 44 99

% 9.2 50.5 40.4 90.8

Reading Insights
● 90.82 of students are achieving At or Above expected level in reading. This is a slight

improvement on our 2022 level 88.2%.
● Year 2, while a low number of students and a small number of students can skew the

data, has two students who we believe will require extra support. Year 3 has three
students of concern. One of these students is younger than most of the students,
another has poor attendance and another student, while their overall achievement
has been low they are starting to make excellent progress with support from home.

● In year 7, there are students, with specific learning needs or ASD who are achieving
at overall lower levels than their peers.

● While Māori data continues to show improvement overall, it is still not equal to
non-Māori, especially in the children who are achieving higher than the expected
levels.



Reading Recommendations:

● Consistent practice throughout the school using the iDeal framework for our
structured approach to literacy.

● Explore role of Tier 3 teaching for a small number of students



Writing

Writing (number)
Writing WB B A Ab WAb Total

Number B G B G B G B G B G

Year 1 0 0 0 0 11 11 0 0 0 0 22

Year 2 0 0 2 0 4 5 0 0 0 0 11

Year 3 0 0 1 1 11 4 3 2 0 0 22

Year 4 0 0 0 0 6 6 3 1 0 0 16

Year 5 0 0 0 1 1 1 2 2 1 0 8

Year 6 1 0 2 2 6 1 2 0 1 15

Year 7 0 0 2 1 0 2 1 2 0 0 8

Year 8 0 0 0 0 1 1 1 2 0 2 7

1 0 7 3 36 36 11 11 1 3 109

Writing (percentage)
Writing WB B A Ab WAb

Percent
age B G B G B G B G B G

Year 1 0 0 0 0 50 50 0 0 0 0 100

Year 2 0 0 18 0 36 45 0 0 0 0 100

Year 3 0 0 5 5 50 18 14 9 0 0 100

Year 4 0 0 0 0 38 38 19 6 0 0 100

Year 5 0 0 0 13 13 13 25 25 13 0 100

Year 6 7 0 13 0 13 40 7 13 0 7 100

Year 7 0 0 25 13 0 25 13 25 0 0 100

Year 8 0 0 0 0 14 14 14 29 0 29 100

Writing (ethnicity and gender)

Writing

Well below Below At Above Well above Total

Number % Number % Number % Number % Number %

All students 1 0.9% 10 9.17% 72 66.06% 22 20.18% 4 3.67% 109 100.0%

Māori (21) 4 19.05% 14 66.67% 3 14.29% 0 0.00% 21 100.0%

European
(+other) (88) 1 1.1% 6 6.82% 58 65.91% 19 21.59% 4 4.55% 88 100.0%

Male (56) 1 1.8% 7 12.50% 36 64.29% 11 19.64% 1 1.79% 56 100.0%

Female (53) 3 5.66% 36 67.92% 11 20.75% 3 5.66% 53 100.0%



Writing (summary)
Below At Above A&A

1 22 0 22 Number

100 0 100 %

2 2 9 0 9 Number

18 82 0 82 %

3 2 15 5 20 Number

9 68 23 91 %

4 0 12 4 16 Number

0 75 25 100 %

5 1 2 5 7 Number

13 25 63 87.5 %

6 3 8 4 12 Number

20 53 27 80 %

7 3 2 3 5 Number

38 25 38 62.5 %

8 0 2 5 7 Number

0 28.6 71.4 100 %

11 72 26 98

10.1 66.1 23.9 89.9

● 89.9% of students are achieving At or Above expected level in writing. This continues
the steady increase over the past 7 years.

● Year 2, while a low number of students and a small number of students can skew the
data, has two students who we believe will require extra support. Year 6 has a
number of dyslexic students. Year 7 has students who have specific learning needs
or are ASD.

● While there has been some reduction in the discrepancy between Māori and
non-Māori there are still more Māori than non-Māori students below and no Māori
students well above.

● While there has been some reduction in the discrepancy between male and female,
fewer male students are achieving well-above.

Writing Recommendations:
● Focus on surface features through structured approach to literacy
● Specific teaching of elements of writing such as sentence structure and

paragraphing, using a range of resources
● High interest experiences and topics for boys’ writing
● Continue storytelling programme



Mathematics

Mathematics (number)
Mathematics WB B A Ab WAb

Number B G B G B G B G B G

Year 1 0 0 0 0 10 11 1 0 0 0 22

Year 2 0 0 2 0 4 5 0 0 0 0 11

Year 3 0 0 2 1 7 5 3 1 3 0 22

Year 4 0 0 1 2 4 4 2 1 2 0 16

Year 5 0 0 0 1 0 1 3 2 1 0 8

Year 6 0 0 1 0 2 6 2 2 1 1 15

Year 7 1 0 1 2 1 2 0 0 0 1 8

Year 8 0 0 0 2 1 2 0 1 1 0 7

Totals 1 0 7 8 29 36 11 7 8 2 109

Totals 1 15 65 18 10

Mathematics (percentage)

Mathematics WB B A Ab WAb

Percentage B G B G B G B G B G

Year 1 0 0 0 0 45 50 5 0 0 0 100

Year 2 0 0 18 0 36 45 0 0 0 0 100

Year 3 0 0 9 5 32 23 14 5 14 0 100

Year 4 0 0 6 13 25 25 13 6 13 0 100

Year 5 0 0 0 13 0 13 38 25 13 0 100

Year 6 0 0 7 0 13 40 13 13 7 7 100

Year 7 13 0 13 25 13 25 0 0 0 13 100

Year 8 0 0 0 29 14 29 0 14 14 0 100

Totals 13 0 53 83 179 249 82 63 60 19 100

Mathematics (ethnicity and gender)

Mathematics
Well below Below At Above Well above Total

Number % Number % Number % Number % Number %

All students 1 0.9% 15 13.76% 65 59.63% 18 16.51% 10 9.17% 109 100.0%

Māori (21) 1 4.8% 3 14.29% 14 66.67% 3 14.29% 0 0.00% 21 100.0%

European
(+other) (88) 0 0.0% 12 13.64% 51 57.95% 15 17.05% 10 11.36% 88 100.0%

0.0%



Male (56) 1 1.8% 7 12.50% 29 51.79% 11 19.64% 8 14.29% 56 100.0%

Female (53) 0 0.0% 8 15.09% 36 67.92% 7 13.21% 2 3.77% 53 100.0%

Mathematics (summary)
Below At Above A&A

1 21.0 1.0 22.0 Number

95.5 4.5 100.0 Percentage

2 2.0 9.0 0.0 9.0 Number

18.2 81.8 0.0 81.8 Percentage

3 3.0 12.0 7.0 19.0 Number

13.6 54.5 31.8 86.4 Percentage

4 3.0 8.0 5.0 13.0 Number

33.3 50.0 31.3 81.3 Percentage

5 1.0 1.0 6.0 7.0 Number

12.5 12.5 75.0 87.5 Percentage

6 1.0 8.0 6.0 14.0 Number

6.7 53.3 40.0 93.3 Percentage

7 4.0 3.0 1.0 4.0 Number

50.0 37.5 12.5 50.0 Percentage

8 2.0 3.0 2.0 5.0 Number

24.0 29.0 47.0 76.0 Percentage

Total 16.0 65.0 28.0 93.0

Total 14.7 59.6 25.7 85.3

● 85.3% of students are achieving At or Above expected level in Mathematics. This is
slightly lower than the previous year but we consistently sit around or just above
85%.

● While year 7 is of the greatest concern this cohort has a high percentage of students
with learning needs. This can skew the data in a small cohort. This group will
continue to have a small class size next year which will allow to targeted teaching

● While we are seeing a gradual improvement in Māori data, we have fewer Māori
students achieving above.

● Fewer girls than boys are achieving at above average levels.

Recommendations:
● Training in a teacher in ALiM which is a programme to support mathematics
● Explore strategies to improve maths confidence with regard to girls



Diamond Harbour School

How we give effect to Te Tiriti o Waitangi.

As a school, we have guidelines and practices that recognise Aotearoa-New Zealand’s

cultural diversity and the unique position of Māori culture. The Board and all staff

acknowledge the importance of Te Tiriti O Waitangi as Aotearoa-New Zealand and the

foundation of our bi-cultural nation.

Actions we have taken to demonstrate this include:

- Include Te Tiriti aspirations in our Strategic Aims, Strategic Plan and

- Annual Plan

- Having a focus on and monitoring the achievement of Māori students to ensure

they have opportunities for success

- Developing our New Zealand Aotearoa Histories curriculum.

- Including Matauranga Māori in our curriculum, specifically our Inquiry

programme, acknowledging the validity of Māori knowledge and perspectives.

One aspect of this is learning about Matariki which culminates in a Matariki Night

Mākete
- Including Tikanga and Te Reo across our curriculum

- Engaging in PLD for staff in their use of Te Reo

- Using local pūrakau across our curriculum

- Whole school learning of kapa haka and waiata

- using Māori greetings every day and a range of greetings from other languages,

reflecting classroom culture

- reporting to the School Board on Māori student achievement and devise targeted

programs to support those who are at risk of not achieving expected levels of

learning

Jill Pears

Principal

On behalf of Diamond Harbour School Board



Report on Compliance with Employment Policies

For the year ended 31 st December 2023

The Diamond Harbour School Board:

· Developed, implemented, and reviewed personnel policies, within our policy and

procedural frameworks to ensure the fair and proper treatment of employees in

all aspects of their employment while at Diamond Harbour School.

· Has reviewed its compliance against both its personnel policy and procedures

and can report that it meets all requirements and identifies best practice.

· Is a good employer and complies with the conditions contained in the

employment contracts of all staff employed by the Board.

· Ensures all employees and applicants for employment are treated according to

the skills, qualifications, and abilities, without bias or discrimination.

· Meets all Equal Employment Opportunities requirements.

Jill Pears Date: 22 May 2024

Principal

Diamond Harbour School

Eiji Johnson
Typewriter



Compliance with Education and Training Act 202 requirements to be a good employer for

the year ending 31 December 2023.

The following questions address key aspects of compliance with a good employer policy:

Reporting on the principles of being a Good Employer

How have you met your

obligations to provide good

and safe working conditions?

We work extremely hard to ensure we as a school support

and enact practices to support our staff, so they feel safe

within their working environment. We conduct regular

staff surveys to gather data.

What is in your equal

employment opportunities

programme?

How have you been fulfilling

this programme?

Promote EEO opportunities through our advertising and

appointment processes.

We ensure staff have a voice and safe place to share their

thoughts and opinions about opportunities within the

school.

Our practice is fair, transparent, and inclusive.

How do you practise

impartial selection of suitably

qualified persons for

appointment?

We follow our school policies, and have transparency

throughout at all levels. Appointment personnel are

inducted and briefed before all appointment meetings

How are you recognising.

- The aims and aspirations

of Māori

- The employment

requirements of Māori

and

- Great involvement of

Māori in the Education

Service

We work towards meeting our obligations as Te Tiriti

partners within our education setting.



How have you enhanced the

abilities of individual

employees?

Through focussed professional learning and development.

Opportunities for staff to develop leadership in their areas

of interest.

The ongoing development of our school culture strongly

focuses on the well-being of staff, students, and our

community.

How are your recognising the

employment requirements of

women?

Opportunities for advancement and leadership is open,

transparent and available to all.

How are you recognising the

employment requirements of

persons with disabilities?

Through staff well-being and support initiatives.

Providing tailored and timely support and requirements so

employees can perform to the best of their abilities.

Good employer policies should include provisions for an Equal Employment Opportunities

(EEO) programme/policy. The Ministry of Education monitors these policies.

Reporting on Equal Employment Opportunities (EEO)

Programme/Policy

Yes No

Do you operate an EEO programme/policy? ✔

Has this policy or programme been made available to staff? ✔

Does your EEO programme/policy include training to raise awareness

of issues which may impact EEO?

✔

Does your EEO programme/policy appointed someone to coordinate

compliance with its requirements?

✔

Does your EEO programme/policy provide for regular reporting on

compliance with the policy and/or achievements under the policy?

✔

Does your EEO programme/policy set priorities and objectives? ✔



Kiwisport statement for 2023 Annual Report

Kiwisport is a Government funding initiative to support students’ participation in organised
sport. In 2023 the school received a total Kiwisport funding of $1800.00 (excluding GST).
The funding was spent on sports fees, providing opportunities for students to participate in
sports outside school, and hiring of facilities and transport for school sports events. Funding
was also used to provide a range of athletics equipment and sports equipment. The
spending encouraged participation from all students and provided additional opportunities for
students. We continue to increase the availability and accessibility of our sports opportunities
and the skill level of our students.

Jill Pears
PRINCIPAL
DIAMOND HARBOUR SCHOOL
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